
158

ZOLTÁN DÖRNYEI'S PERSPECTIVE ON DISCURSIVE COMPETENCE
AND ITS INTEGRATIONWITH COMMUNICATIVE COMPETENCE

Khudayberganova Marguba Abdiyevna

“TIIAME” National Research University

E-mail: safievamarguba@gmail.com

Khudayberganov Ganisher Ro’zimamatovich

Senior lecturer, Tashkent University of Humanitarian Science ,

E-mail: khudayberganovganisher@gmail.com

Soataliyeva Dilyara Sarvarjon qizi

Student of “TIIAME” National Research University.

Abstract: Zoltán Dörnyei's perspective on discursive competence and its integration

with communicative competence offers a comprehensive understanding of language

learning that encompasses both motivational and linguistic aspects. Dörnyei

emphasizes the importance of developing a learner's ability to create coherent and

cohesive discourse in various communicative contexts, a key component of

discursive competence. This competence is closely linked with other aspects of

communicative competence, such as grammatical, sociolinguistic, and strategic

competence. By combining these elements, language learners can achieve a well-

rounded proficiency that allows for effective and meaningful communication.

Dörnyei's approach also highlights the role of motivation and self-regulation in

language learning, suggesting that as learners improve their discursive competence,

they may experience increased motivation and engagement. The integration of

discursive competence with communicative competence creates a holistic framework

for language education that supports learners in becoming proficient and confident

communicators across different contexts. This article explores Dörnyei's insights into

the relationship between discursive and communicative competence and examines

practical implications for language teaching and learning.
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INTRODUCTION

Zoltán Dörnyei, a leading scholar in the field of applied linguistics, has significantly

contributed to our understanding of language learning through his exploration of

motivational factors and their role in successful language acquisition. One of his key

areas of focus is the development of discursive competence and its integration with

communicative competence in foreign language learning.

Discursive competence refers to the ability to construct coherent and cohesive

discourse, effectively conveying meaning in different communicative contexts. This

skill is crucial for language learners as it enables them to navigate various types of

interactions and express themselves meaningfully and appropriately. Dörnyei's

perspective emphasizes that discursive competence is not an isolated skill, but rather

an integral part of the broader construct of communicative competence, which

includes grammatical, sociolinguistic, and strategic components.

By examining the intersection of discursive and communicative competence, Dörnyei

provides a comprehensive approach to language learning that addresses both

linguistic and motivational aspects. He argues that as learners develop their

discursive competence, they experience enhanced motivation and engagement,

leading to a more effective and fulfilling learning process.

In this article, it is explored Zoltán Dörnyei's insights into the relationship between

discursive and communicative competence and the implications for language

teaching and learning. Through a close examination of Dörnyei's perspective, we aim

to provide a deeper understanding of how the integration of these competencies can

support learners in becoming proficient and confident communicators across a variety
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of contexts. By doing so, we highlight the practical applications of Dörnyei's theories

in modern language education and their potential to revolutionize language teaching

methodologies.

LITERATURE REVIEW

Dörnyei's work on discursive competence builds on the foundational theories of

communicative competence developed by Hymes [1, p. 31] and Canale and Swain [2,

p. 47]. Hymes [1, p. 31] was the first to propose the concept of communicative

competence, emphasizing that true language ability goes beyond grammatical

knowledge to include sociolinguistic appropriateness. Canale and Swain [2, p. 47]

expanded on this by outlining four main components of communicative competence:

grammatical, sociolinguistic, discourse, and strategic competence.

Dörnyei [3, p. 41] argues that Canale and Swain's [2, p. 47] categorization of

discourse competence as a separate component does not fully capture its

interconnected nature with the other competencies. He proposes integrating discourse

under the broader umbrella of communicative competence to reflect how discursive

skills are applied and developed through communication. This perspective is

supported by Celce-Murcia et al. [4, p. 5], who also view discourse as a dimension of

communicative competence rather than an isolated ability.

Several studies have explored the relationship between discursive and communicative

competence empirically. For example, Kormos and Dénes [5, p.145] analyzed the

oral narratives of English language learners and found strong associations between

discourse organization skills and overall communicative ability. Similarly, Gilabert et

al. [6, p. 30] reported a positive correlation between discursive competence and

performance on communicative language tasks among Spanish learners.

Motivation has also been identified as an important mediating factor between these

competencies. Dörnyei and Kormos [7, p. 275] propose that developing discursive

skills leads to increased self-confidence and satisfaction for learners, thereby

enhancing motivation to communicate. Empirical research by Taguchi et al. [8, p.66]
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supports this, finding motivation was highest among learners who exhibited strengths

in both grammatical and discursive dimensions of communicative competence.

In summary, the literature establishes discursive competence as an integral

component of communicative ability. It also demonstrates connections between

discursive skills, communicative performance, and learner motivation. Dörnyei's

integrated perspective aims to bring these theoretical underpinnings and empirical

findings together to inform language teaching practices.

METHODOLOGY

To empirically investigate the relationships between discursive competence,

communicative ability, and motivation proposed in the literature, this study employed

a quantitative research design. Participants were English language learners enrolled in

intermediate-level courses at a university in Tashkent Institute of Irrigation and

Agricultural Mechanization Engineers National Research University Tashkent. A

total of 80 students between the ages of 18-30 participated.

Three instruments were used to collect data: a discourse completion task, a role-play

communication assessment, and a motivation questionnaire. The discourse

completion task, adapted from Kormos and Dénes [9, p.145], presented students with

short prompts and required them to orally generate responses of 2-3 minutes in length.

Their discourse-level skills like cohesion, coherence, and genre structure were

evaluated using a standardized rubric.

The role-play assessment involved students engaging in simulated communicative

exchanges focused on everyday topics like making appointments, ordering food, and

asking for directions. Their ability to accomplish communicative goals through

meaningful interaction was rated based on criteria such as comprehensibility,

appropriateness, and fluency.

Finally, students completed the L2 Motivational Self System Questionnaire [10, p.66],

indicating their levels of motivational components like ideal L2 self, ought-to self,

and language learning experience.
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All instruments were administered in one session during regular class time.

Responses from the discourse task and role-plays were audio-recorded and

subsequently analyzed. Statistical analyses including correlations and regressions

were then conducted to investigate relationships between discursive competence,

communicative performance, and motivation. Results aimed to provide empirical

support for theoretical claims regarding the interconnections among these variables.

RESULTS

Discursive competence scores on the discourse completion task ranged from 10-25,

with an average of 17.5 (SD = 4.1). Communicative ability scores from the role-play

assessment had a range of 7-20 and a mean of 13.8 (SD = 3.2). Motivation

questionnaire scores varied between 30-70 with a mean of 51.2 (SD = 8.5) across the

three subcomponents.

Correlation analyses revealed a significant positive relationship between discursive

competence and communicative ability (r = 0.62, p < 0.01). Higher scores on

discourse skills were associated with stronger performance in interactive

communication. Discursive competence was also positively correlated with

motivation (r = 0.48, p < 0.05), such that more motivated learners tended to

demonstrate greater discourse mastery.

A multiple regression analysis was conducted to examine the predictive power of

motivation on communicative ability when controlling for discursive competence.

The full model was significant (F(2,77) = 21.3, p < 0.001) and accounted for 35.5%

of variance in communicative performance. Both discursive competence (β = 0.42, p

< 0.01) and motivation (β = 0.32, p < 0.05) independently contributed to

communicative ability.

The results provide empirical support for theoretical claims regarding relationships

between discursive competence, communicative performance, and L2 motivation.

Discourse skills and motivation appear to positively influence learners' interactive

communication abilities. Implications for language teaching are discussed.
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DISCUSSION

The results of this study support the theoretical perspectives that discursive

competence, communicative ability, and motivation are interconnected dimensions of

L2 proficiency. Learners who demonstrated stronger discourse-level skills through

the completion task also performed better in interactive role-plays. This finding

underscores the importance of developing both monologic and dialogic linguistic

resources. It also suggests discourse competence transfers to communicative contexts.

Motivation was found to positively relate to both discourse mastery and

communicative performance. Motivated learners may allocate more effort to

developing language skills through extensive practice. The motivated L2 self may

also enhance willingness to communicate and take risks in interaction. This implies

nurturing student motivation could facilitate language development.

Some implications for teaching practice emerge. Curricula should aim to integrate

discourse-based and communicative activities to foster relationships between these

competencies. Tasks involving extended monologue and dialogue can strengthen

competence at both levels simultaneously. Motivation might be supported through

learner-centered approaches that make language relevant to students' individual goals

and identities. Fostering learner autonomy and self-regulation may also boost

motivation over time.

Limitations include the cross-sectional design, which precludes claims about

causation. Future research could employ longitudinal methods to better understand

directionality between variables. Generalizability may also be limited by the single

institution sample. Replicating across diverse learner populations and instructional

settings would strengthen validity of findings. Overall, this study provides a starting

point for continued empirical investigation of key constructs central to L2 acquisition.

CONCLUSION

This study aimed to empirically test theoretical claims about the relationships

between discursive competence, communicative ability, and L2 motivation. The

results provide support for Dörnyei's integrated perspective that views these factors as
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interconnected dimensions of communicative language proficiency. Discursive skills

were found to positively correlate with communicative performance and motivation.

Motivation also emerged as a predictor of communicative success when controlling

for discourse mastery.

The findings have implications for advancing our understanding of second language

acquisition. They highlight the importance of developing both monologic and

dialogic linguistic resources to facilitate communicative competence. The results also

imply motivation plays a key role in language learning that is mediated through

discursive skill-building.

From a practical standpoint, the study indicates language teaching methods could be

enhanced by incorporating tasks addressing discursive, communicative and

motivational facets of proficiency in an integrated manner. This aligns with Dörnyei's

vision of applying theoretical knowledge to optimize instructional practices and

learning outcomes. [11, p. 114]

While limitations remain regarding causality and generalizability, the current

research provides initial validation of Dörnyei's model relating discursive competence,

communication ability and motivation. Continued empirical investigation is still

warranted, but the study contributes meaningful insights with relevance for both

theory and practice in applied linguistics. It demonstrates how investigating

competence through multiple lenses, as Dörnyei advocates, can yield a richer, more

holistic understanding of second language development. [12, p.249]
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